Lookstein
Virtual

Power up Jewish Learning

Lookstein Virtual Jewish Academy Presents:

Innovation in Schools

A free webinar series, open to all teachers and administrators, that
will provide practical tips for employing varied cutting-edge strategies
in today’s classroom.
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Power up Jewish Learning

Housekeeping

-Please mute your microphones

-Please chime in using the chat box or “raise your hand” if you have a
question or comment

-Hover on the bottom of your screen for controls

-For technical issues, send a private chat to Hyim Brandes via the chat
function or email him directly at hyim@Iookstein.org



How does Montessori
benefit Jewish education?



Agenda 1. WHY?
What drives our choices in chinuch?

2. HOW?
Structuring the experimental school

3. WHAT?
How the Montessori “toolbox” works

4. YOUR QUESTIONS




Choices we make
about chinuch--
Why do we do what we do?




Start with the question...

Are we creating schools for
Jewish children...or are we
creating Jewish schools?



If we are crealing Fewish schools,

What is the nature of a school
that makes it intrinsically
“Jewish?”
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Every child is fashioned by the Creator with goodness
Every child has a purpose that only he/she can accomplish
Every child can be "lit"--be a giving, productive person

To become "lit," a child must use body, heart, mind and soul--this is
a whole-person experience

Variability in children is the norm, not the exception

Children have choice at all points during the process of becoming
"lit" and when continuing to stay "lit"--motivation is important!
Learning continues throughout life in every minute

Start with our Belie/Sil
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No, really.

It starts
with |

Yehudis!




SC]ZOOZ dS' a e Torahinspiresus to cut through the

illusion that the world is created of

L Z.T)Z.ng SyStem. . separate, unrelated forces

e When we use this expansive world-view
in search of education that supports ALL
children, we are truly being a “light” to
others and we can unlock possibilities
rarely found in the world at large

e Seeingthe “Big Picture” requires our
schools to become more like living
“centers of learning” and less like
institutions




Structuring the
Experimental School
How do we do it?




The R&D School

e A working model that is constantly
iterated

e Collaborative culture among all
staff--teaching and administrative

e Classrooms are wired with camera
technology that allows teachers to record
and view lessons, as well as supervision
and mentorship based on data
Year-round training
Facility includes an open- teacher room, as
well as a laboratory classroom

e A community that supports the ultimate
aim of the school




Disciplines for Building an
Experimental Culture
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Building Shared Values
Personal Mastery
Mental Models

Team Learning

Systems Thinking



teamlearning .~ mental models

Detail vs. Dynamic Complexity
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DETAIL COMPLEXITY DYNAMIC COMPLEXITY

Assembling lkea furniture Fighting a war on terrorism




Seeing the Forest and the Trees

Data-driven
decision making
starts at the point
ofevents and
patterns and
moves down the
iceberg.

Visible

Patterns

I @ 4h Invisible

Often

Mental Models

\Ii

--

Design-driven
decision making
starts at the point
of mentalmodels
and structures
and moves up
the iceberg.
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Events (reactive)

|

Patterns of Behavior (responsive)

|

Systemic Structure (generative)
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shared values

The Whole School

team learning mental models

personal mastery
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School-wide prometrics


http://www.youtube.com/watch?v=BnnhS_DTmIs

Classroom Ecology

teamlearning .~ mental models
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Measuring the “health” of classrooms


http://www.youtube.com/watch?v=QRrxt3Ed-dw
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shared values

Relationships of Actors

team learning mental models

personal mastery
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Instructional coaching of teachers


http://www.youtube.com/watch?v=rf-3EKZOYRk
http://www.youtube.com/watch?v=8w5f95ffnLQ

Individual Repertoire
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Student data-collection


http://www.youtube.com/watch?v=qkFvFzVQ6pg
http://www.youtube.com/watch?v=HMCK5DSSXto

“The Bare Metal”

Documenting best practice using our methods
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shared values

team learning mental models

personal mastery
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http://www.youtube.com/watch?v=0qmOoVj4YIg

Seeing the Forest AND Trees

teamlearning .~ mental models
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@ i woseson mmapezmeascen— Systems thinking leads to:
\ )y, FOREST

/ SNOILLVZINYDYO DNINYVI1 \

-"'\-\r'v‘\..‘

(jﬁ’ S # g L =< e Seeingthrough complexity to the

o SEASES R AT ) underlying structures that generate

G ‘ﬁ B. ;

\/ L EEL;;TTEW\L change

L TREES

B ——
-/le e Helps us focus onwhat is important and

i what is not--which variables focus us on
hcesal decision-making

"Hold on, where’s the forest again?”
e Certainsystems recur again and again

with elegant simplicity!
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And then start over again...

team learning mental models

personal mastery

/ SNOILVZINYDHO DNIN¥VIT \

J

Modification

Physical and virtual
space for carrying
out and sharing
experimentation
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. Model
Development Cycle

Documentation
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Experimentation



SYSTEMS THINKING \

The Driving Gap

e Thegap between vision and reality is a
place of energy; The choice we make
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VISION depends on our steady hold on vision and
commitment to truth
e Schools that foster personal mastery:
o Reinforce the idea that individual pacing and
/ CURRENT open mindset are truly valued
- REALITY o Provide “on the job training” for developing

personal mastery

o  Show willingness to face honestly the gaps
between vision and reality

o Lead by example-teacher to teacher, teacher to
student, student to student




Collecting Data

Self-Collection Formal Assessments “Anecdotal”


http://www.youtube.com/watch?v=OwIyP_XfA6w
http://www.youtube.com/watch?v=dE2EMsMNCsE
http://www.youtube.com/watch?v=2sm0d9llVCg

Case-by-Case Meetings
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The Learner Profile
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Summary

Person(s) to Contact for More Data

Educational Goals for PA

Behavioral Ecology and Overall Context (2015-2016)

The summary vill primarily be based on data from the 2015-2016 school year.
During thatyear Plony (PA) was a member of the EB3 class and his para was
Avremi Toren (AT). The other teachers in EB3 were Rabbi Sherf (YSh) and Rabbi Cling
(MC). Vadi Aburkuk (VA} was a para to Uriah Sidoff but played many other roles also in
the class, and for a time, he became the lead teacher of EB3 before transitioning it back
0 YSh

Sussess Factors: General Principles.

Success Fadtors: Detais

Reinforcer Preferences

The regular teachers in EB3 were YSh and MC. However i sither or both of them were.
notin the room or one or the other was absent, AT and VA could sometimes fillin as
teachers. In addition, AT was requently involved with the whole class in the sports
activities outside during ‘recess.”

This class was located in the basement ofLL and had one large room where most of the
classwork was taught and a small adjoining room (the “back-raonv). The classroom was
also located next to stainvell and to the Thinking Room (TR).

5. The back-room was used for a number of purposes

Controling Variables For Disrupiive.

Successful LU Designs

Bank Account

Big Heart

S a. Funzone with special activities and later for preparing edible or drinkable freats
(e.ghot chocolate).
Appendix: Supporting Data b. Place wers special things were kept
c. Alternative to the Thinking Room (TR) where boys could be somewhatisolated

ffom class but nottotally removed
d. Similar to item ¢, a teacher could take a boy to the back-room for a more private
discussion,
6. EB3 had several different designs for work plans during the year, all them based on what
WIS did during the 2013-2014 school year This was true all year long with the exception
of a brief experiment when they tried to copy the system in EB4 that was a largely atime
based one where everyone was in sync. This failed miserably in EB3.
Allthe ofher plans all involved using a white board with marked out in checkerboard with
arow for each boy and the columns were for work items they had to complete that day or
for posting work completed. There were two parts to the whiteboard. On the left were
postitnotes. Each post-itnote had a single work item witten on it The boys in EB3
could selact work item and when they complsted it a teacher would sign itand then it
was posted in the appropriate square on the right half ofthe board
Later this was modified to add additional items or special extra work.
PA did not follow the work plan for the class but had his own. We do nothave a
sample of the work plan by AT showed Y one during the year. | believe it looked like a

Behavoral History: 2013-2014 School

Prior 1o Class Observalons by Sa.

Observations by Sara Muchnik

Comments on FB betueen RS and
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SYSTEMS THINKING

shared values

team learning mental models
personal mastery
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shared values

team learning mental models
personal mastery
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Building a compass with water and a
needle

10:12 AM W/
Using the compass rose follow up
10:15 AM W/
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shared values

team learning mental models

personal mastery

Wisdom of the Team
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e Harmonizing maximizes effort

e Three critical dimensions:
o  Ability to think insightfully about complex issues
o Precursor to innovative, coordinated action
o Teams pollinate other teams




Shifting our Mindset
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e Managing mental models is the discipline of
surfacing, testing and improving our internal
pictures of how the world works

e Mental models are not good or bad--they are
simplifications of which we need to be aware

e They canimpair learning if they thwart systems
thinking (pull us back on the rubberband)



What is your second rubber band?
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The Montessori Toolbox
What are we doing In the
classroom?




Montessori
Principles

1 Learn by Doing

2 Practical Life

3 Choice

4 Interest

5 Independence

6 Interdependence

7 Making Connections

8 Teacher as Guide






http://www.youtube.com/watch?v=RunW9dI8_Ac

1 Learn by Doing

vt o cen e e

|

Learning is not a static activity!

When the environment itself, including its objects
and other people are utilized in the learning
experience, children are best able to:

Experience
Share
Process
Generalize

Apply

\ 22 2

And teachers are there to observe and to guide this
process along...
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2 Practical Life

The exercises of practical life foundational. They provide
the "motives" that constructively channel the child's
natural need for activity. As the child is introduced to each
activity, practices it through repeated use, and masters the
skill or concept designed into the work, order, coordination,
concentration and independence are developed at the
same time. Practical Life includes:

=> Motor exercises

-> Careofself

-> Careof the environment

-> Social relationships-middos experi



Practical life is both an activity
center and the underlying
foundation of the whole class,
including:

Motor exercises

Care of the environment
Care of one’s self
General class middos















A 3 Choice

Variability in children is the norm--not the exception. A classroom
should be designed with opportunity for children with all of their
many unique gifts and talents. By observing children and their
choices, teachers can gain a wealth of information on how to
continually challenge and adapt the environment for optimal
learning.

Choice is based on the following freedoms within limits:

freedom of choice (doing an activity or not doing an activity)
freedom to speak

freedom to rest

freedom of movement

freedom to make mistakes

freedom of repeating an activity as long as s/he wishes
freedom to socialise and freedom to choose who to work

S 20 20 2 2 R
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4 Interest

In any group of children (or adults!), even of the same age,
there will be great variation in pace, readiness and interests.
What we know about engagement (and the kind of long term
retention of knowledge that results from it) is that it
depends on the intersection of two factors:

- interest
-> theright degree of challenge

A school with learning at its core includes children, teachers
and parents who are all pursuing interests!
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THE NEW YORK TIMES:

STORY TITLE
biifle or summary
In Perek Yud Zayin, Hashem
appears fo Aviam to make an
agreement that willlast for many
generations. In the agreement,
Aviam’s name is changed o
Avraham, and Saral's name wos
changed fo Sarch. Then Hashem
says: Sarai will have @ son and
you should name him Yitzchak

you. Then Hashem confinued
saying, “every male that is in your
house, bon to you, purchased
with your money, bom fo @
stranger, or born fo you should
be circumcised as a sign of the
agreement between me
{Hashem), you (Avraham), and
your children.” (Therefore itis
called a Bris

SARAIWILLHAVEASON | Miah) After

aleva b AND YOU SHOULD NAME
ears! Having o HIM YITZCHAK

son while he

was 100 and Sarai s 90121212 Stil,
Avraham said it would be
enough if Yishmael would serve

THE BABY BOY
Yitschak Avinu

Hashem
finished
speaking
with

‘Avraham, Avraham did exactly
what Hashem instructed him to
do

PEREK YUD ZAYIN
|Name Dani Scheiner Closs | EB4 prime
retucior | Rabbi Newman Period | Chumash
/P& Perek yud zayin questions
Look at the questions and answer what you know.

1. How old was Avram when Hashem appeared to him2

2. What was Avram's name changed to2 What about Sarai2

3. How did Avraham respond when Hashem told him he would have ason?

4. How will Hashem bless Yishmael? (5 things)
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Faigy and Luba

We are donating clo:h[ng.l shl::s and ’ucnnnrlas to Gemachs, We .
very nice Mitzvah! o
i5 a chance © dozvery. M
Thursday, December 8th at 9 am.
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5 Independence

Independence is the key ingredient for a child
to grow into an adult who can make good
decisions, who feels confident and knows
herself, who can both accept her reality and
work to make the world a better place. The
fundamental foundation for this
independence is laid at the beginning of a
child’s life.

Stages of independence:

-> Coordinated movement leading to
functional independence
Ability to use language for social
independence
External order to internal order leading
to independence in self-organization
Choice leading to independence in
pursuing one’s own interests in learning







The Problem of Pacing

How the LL 4th-6th grade launched a tablet learning program



http://www.youtube.com/watch?v=MOggRqg06bs

Tools for Independence

The tablets expand all over the school...in unique ways



http://www.youtube.com/watch?v=DHloff2wN4Y

Expanded Curriculum

Students ask for more subjects...Mishnah, Navi, Trup, Sichos, etc.

WIT M | nan



http://www.youtube.com/watch?v=HnQfkJa1HTs
http://www.youtube.com/watch?v=T1SZy2J_xcI
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http://www.youtube.com/watch?v=W57UsJXnVXM

6 Interdependence

There are two necessary prerequisites for raising
refined and spiritual Jewish children:

-> anawareness of Divine
interdependence-Oneness

-> asense of gratitude that comes from that
awareness

By providing many opportunities for
meaning-laden provokations, children come to
construct their own relationships with each other
and with the Jewish people. Interdependence fuels
a sense of importance, purpose, and joyful
responsibility within children--which they carry
into adulthood.












7 Making Conneclions

Choosing to be a fully-actualized Jew requires
commitment--not just enrollment, and certainly not
compliance. Commitment is the process of becoming part
of something by choice; “| want it. | will make it happen. |
will create whatever structures | need to make it happen.”

Connections make commitment. When a child sees
relevance and connections between Torah values and
his/her own life...they make a personal commitment to
make it their own.


















8 Teacher as Guide

Begins with oneself--reflecting on one’s own personal
beliefs about children and continually being oriented to a
shared vision

Be a person that emulates the outcome that is aspired for
by children--a learner oneself

The stages of educating are training, nurturing, instructing
and guiding. Each of these aspects require different
methods and different preparation. As they will need to
be customized for children, educators need to become
fluent in their design and activity. This requires
whole-school support and mentorship to succeed!
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Your Questions
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For more info on Innovation in Schools...

Thank you for joining our Innovation in Schools event!

For information on upcoming webinars or if you have an innovative
classroom idea that you would like to share with the world, please contact
us at looksteinvirtual@lookstein.org.



